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Keynote Address

• Take a glimpse at history, and at recent thinkers’ contentions

• Espouse further notions – when culture became part of the mix

• Contend that braiding the rivers of research (culturally responsiveness) 
offers opportunities of transformation of knowledge into real acts of 
knowing

• Provide examples of accessible, existing, models

• Conclude with a cluster of Education Imaginaries

Aims of this presentation

Connecting to and expanding on 
Graham Nuthall’s work…

• Graham Nuthall, NZARE keynote 2001, and other works

• Tamariki construct their own microworld, individually and 
socially

• Consider what teachers see….and don’t see

• Prior knowledge differs remarkably from one learner to 
another

-------------------

• There are ethnically linked ways of thinking, feeling, and 
acting that are acquired through socialisation (Phinney & 
Rotheram, 1987) 
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Making connections to Adrienne Alton-Lee, 
Guy Claxton, and Alberto Rodrigues

• Guy Claxton

• Alberto Rodriguez

• John Hattie, Adrienne Alton-Lee, Wally Penetito, Lesley Rameka, Gail 
Gillon, Carol Mutch, Pania Te Maro, Margie Hohepa, Sonja Macfarlane

• Thin Learning Power: attention to conventions, reliance on authority, 
limited manipulation, recapitulation

• Rich Learning Power: perseverance, flexibility, imagination, empathy, 
taking feedback, questioning sources

• ……. Culturally Imbued Learning Power: relevance, balance of power, 
scaffolding…………whanaungatanga, manaakitanga, kotahitanga, 
rangatiratanga, pūmanawatanga

• Graham, Adrienne, Guy, John, Alberto, Carol, Wally, Margie, Sonja, 
Pania, Gail other leading researchers, lead us to ask big questions ….

Ngā pātai nui. The big questions

• What do we really want for our tamariki?

• How can we best prepare them for an uncertain world?

……….. Both questions, Claxton contends, are intellectually 
relevant, and morally urgent

……….. Both questions, Durie contends, are intellectually 
relevant, morally urgent, and contextually bound

…………..Both lead us toward an appetite for research

……………..Perhaps they lead us to He Awa Whiria

….But first, a glimpse at the past

Kia whakatōmuri te 
haere whakamua

I walk backwards into the future – my ancestors are ever present
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Te ao tāwhito

Having to cope with social and economic change

• Almost complete loss of the ownership and control of land 
resources

• The development of alien systems of national administration

• Decimation by warfare and disease

• Enforced migration into cities

• Imposition of alien religious systems

• A money economy

• Changes in styles of housing, clothing, gender roles, status 
systems, and language

• The pressures on ethnic identity

• A culturally deprived education system

.... events that have had varying degrees of 
influence

• Native Schools Act 1867. The James Belich descriptor.... 

• Effective teaching of English emphasised as primary task

• Corporal punishment during 19th and very much of 20th century

• Hunn Report

• Johnson Report

• Māori Boarding Schools

• Te Kōhanga Reo

• Kura Kaupapa Māori and Wharekura

• Ten Point Plan for Māori Education

• Closing the Gaps

• Te Whāriki

• Eke Pānuku

• Te Kauhua

• Ka Hikitia

Macfarlane, A. (2015). Restlessness, resoluteness and reason: Looking back at 50 years of Māori education. 
New Zealand Journal of Education Studies, 50(2), 177-193.

1. The lack of attention to alternatives to mainstream knowledge
(which is not only Eurocentric but typically focused on middle-
class beliefs and practices) has the potential to leave the
sector impoverished – torrent and trickle metaphor – braided rivers, a clarion call

2. There is the potential for damage because of the 'colonisation'
of local knowledge and theory and practice by Eurocentric
thought. The dominance of Eurocentric ways of research and
teaching helps legitimise world-wide inequality

Adapted from Howitt, D & Owusu-Bempah, J. (1994). The Racism of Psychology.
London: Routledge

What are the main dangers of Eurocentric 
hegemony in the sector?
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• Interest in culturally relevant pedagogies grew out of a restlessness about the lack of attention 
to cultural ways of knowing and learning. Links to the thinking of Paulo Freire.

• The movement has its greatest inspiration in the figure of critics and writers and thinkers such 
as Gloria Ladson-Billings, Geneva Gay, Pauline Lipman, Cecelia Peirce, Tyrone Howard; Angela 
Valenzuela, Lisa Delpit, Paris, McCarty and Lee, Oscar Kawagley, Bryan Brayboy, Ray Barnhardt, 
Tom Cavanagh  and others

• In Aotearoa New Zealand we have education (discipline) leaders too, who model resoluteness
in education: Rose Pere, Iritana Tawhiwhirangi, Mason Durie, Tilly and Tamati Reedy, Tuhiwai 
and Hingangaroa Smith, Wally Penetito, Sonja Macfarlane, Catherine Savage, Gail Gillon, Cath 
Rau, Jill Bevan-Brown, Lesley Rameka, Russell Bishop, Mere Berryman, Pania Te Maro, Alex 
Gunn, and many more.  

• It is their faith in culturally grounded rationality in a quest for better ways, and their courage to 
confront conventionalists that has made an impact. Their critical thinking emphasises the 
development of rationality and skills of evaluation of arguments, identification of assumptions 
and formulation of lines of reason.

• Adapted from McCowan, T. (2009). Rethinking citizenship education. New York: Continuum International Publishing Group.

Criticality

Paulo Freire

“We cannot say that Freire’s ideas were the only source for 
endeavours such as Māori sovereignty, tino rangatiratanga, the 
anti-racism movement and ………………., but we can say that 
there is a close link. His ideas generated new directions for 
thought and action and inspired people to take on new 
responsibilities” (Jenkins and Martin, 1999, p. 44).

…… How might we envisage traditional Māori understandings of 
cultural pedagogy pre- Freirean ideas and influence? How might 
these respective understandings differ? 

Data… to whet the appetite
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More questions than answers?

 Why is it that what we have done in education has not changed the status quo, and 
instead has (possibly) perpetuated it?

 Why is it that the status quo in New Zealand is one where educational disparities 
are ethnically based, and have been so for some considerable time?

 How can we provide ITE programs and teachers’ professional development 
programmes in such a way that it galvanises their empathy, skill and confidence 
in their work with tamariki and whānau?

(adapted from Berryman, 2007)

More questions lead to anxiety about ….. more to do
 So many adjustments, so little time
 The peril of exhaustion
 The Self and The Group
 Joyce and Showers ….

“….I’m a maths teacher. I’m a good maths teacher. Now I’ve got this …….. stuff to deal with”

The wero 
is…research that 

leads toward 
practice that 

demonstrates….. 
‘the how’
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Stepping up
Frameworks that have links to He Awa Whiria

“Ka Hikitia: Accelerating 

Success “

(Ministry of Education, 2013, 

2017)

“culturally relevant” 

pedagogy

(Clarke et al., 2017; Ladson-

Billings, 1995) 

“transformative education 

for culturally diverse 

learners”  (Derby et al., 

2019; Rameka et al., 2016; 

Ratima et al. 2020; Smith, 

2005).

“sociocultural, nested 

levels of interaction” 

(Amundsen & Moon, 2020; 

Gillon & Macfarlane, 2017) 

Distinctiveness: A braided approach is innovative; has an element of the pioneering spirit

Coherency: A braided approach draws from selected, evidence-based practice

Impact: A braided approach is potentially more powerful than either on its own

Embodiment of Two Streams of Knowledge
unleashing the potential of ākonga

‘the heart, the head and the 

hand’ (Sergiovanni, 1991)

‘Choice Theory for Lead 

Teachers’ (Glasser, 2005)

‘Promoting optimum 

motivation’ (Ames, 1992; 

Cavanagh et al., 2008)

‘Aptitude, instruction, 

environment’

(Ysseldyke & Christensen, 

1998)

He Awa Whiria
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He Awa Whiria features – from a research meeting in Poneke

• Durie (2006, p. 52) refers to harnessing the energy from two systems of
understanding in order to create new knowledge that can be used to advance
understanding in two worlds.

• Macfarlane, Macfarlane and Gillon (2015) suggest that it is inappropriate to seek
solutions to Indigenous challenges solely from within Western knowledge streams,
and hold that a blending of Indigenous and Western bodies of knowledge creates an
approach that is potentially more powerful than either knowledge stream is able to
produce unilaterally.

• Both streams start at the same place and run beside each other in equal strength.
They come together on the riverbed and they move away from one another.

• Each stream spends more time apart than together

• In the framework, when they do converge, the space created is one of learning, not
assimilating.

• He Awa Whiria framework, there is the recognition of Indigenous knowledges and a
space for Kaupapa Māori research as a distinct stream. In this autonomous stream,
Kaupapa Māori researchers engage with critical issues in ways intended to impact on
Māori advancement.
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And so many more…

30

The Educultural Wheel

From Macfarlane, A. (2004)

The Hikairo Schema
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Gillon, G., & Macfarlane, A. H. (2017). A culturally responsive framework for enhancing phonological awareness 

development in children with speech and language impairment. Speech, Language and Hearing, 20(3), 163-173. 

https://doi.org/10.1080/2050571X.2016.1265738

Figure 1: A Braided 

Rivers Approach to the 

integration of 

knowledge to facilitate 

children’s early reading 

success.

(Gillion & Macfarlane, 

2017, p.166)

Indicators of academic success for Indigenous 
learners: Ecological influences (Gillon & Macfarlane, 2017, p.166)

Strong cultural identity

• Encourage family or caregivers to share culturally relevant stories (both oral and 
written stories) with their child. Learn about the cultural values, myths, or legends 
cultural stories reflect

Resilient, healthy wellbeing

• Liaise with community leaders, and health professionals to ensure a holistic 
approach to managing health issues to allow the child to engage in literacy 
learning (e.g. hearing, vision, nutritional checks)

A strong sense of place and bicultural or multicultural identities

• Understand the child’s cultural customs and practices and acknowledge these 
when liaising with family, community and in working with the child

Family are engaged in child’s learning

• Take time to become involved in the community to build positive, trusting 
relationships; respect and value cultural differences. Listen and value the family’s 
perceptions about the child’s speech– language development

It is time to ….

….“Listen to culture”

• “Commitment to a culturally-responsive teaching 
approach for Māori learners and whanau 
presupposes a willingness to understand and 
experience something of Te Ao Māori.” (Macfarlane, 2003)

https://doi.org/10.1080/2050571X.2016.1265738
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Kia hiwa rā! Listen to culture (2004)

• Challenge the status-quo

• Critique the knowledge we take for granted

• Acknowledge epistemologies of local research, global 

considerations, and mātauranga Māori

• Look for different angles

• Look for how our children, your children, their children, can 

grow up in the best possible way

Education Imaginaries

Notes 


