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Standards for the Teaching Profession 

University-based Initial Teacher Educators – [Institution Name] 

Standard Elaboration of the standard How is this evidenced in a university ITE setting? Examples of evidence that may be utilised as part of the ongoing appraisal and development 
process at [institution name[] 

Te Tiriti o Waitangi 
partnership 
Demonstrate commitment 
to tangata whenuatanga 
and Te Tiriti o Waitangi 
partnership in Aotearoa 
New Zealand. 

• Understand and recognise the unique status of tangata 
whenua in Aotearoa New Zealand 

• Understand and acknowledge the histories, heritages, 
languages and cultures of partners to Te Tiriti o Waitangi 

• Practise and develop the use of te reo and tikanga Māori 

Use of te reo and tikanga Māori in teaching and meetings. 
Undertaking professional development on Te Tiriti o 
Waitangi, te reo and tikanga Māori. 
Providing information about how obligations under Te Tiriti o 
Waitangi are met by courses and assessments on course-
related documentation (course summaries, course 
evaluations). 
Involving Māori in curriculum decisions and course 
development. 
Being explicit about own cultural positioning and relationship 
to Te Tiriti o Waitangi. 
Recognising the limitations of own positioning and 
knowledge and seeking knowledge from appropriate sources 
when necessary. 
Supporting actions that meet the obligations of Te Tiriti o 
Waitangi. 

 

Professional Learning 
Use inquiry, collaborative 
problem solving and 
professional learning to 
improve professional 
capability to impact on the 
learning and achievement 
of all learners. 

• Inquire into and reflect on the effectiveness of practice in an 
ongoing way, using evidence from a range of sources 

• Critically examine how my own assumptions and beliefs, 
including cultural beliefs, impact on practice and the 
achievement of learners with different abilities and needs, 
backgrounds, genders, identities, languages and cultures 

• Engage in professional learning and adaptively apply this 
learning in practice 

• Be informed by research and innovations related to: content 
disciplines, pedagogy, teaching for diverse learners, including 
learners with disabilities and learning support needs; and wider 
education matters 

• Seek and respond to feedback from learners, colleagues and 
other education professionals and engage in collaborative 
problem solving and learning-focused collegial discussions 

Course review and evaluation processes (including formal 
and informal student evaluations and analysing results of 
course assessments). 
Working in teaching teams to plan, evaluate and adapt 
courses. 
Being part of professional learning groups, such practicum 
supervisor meetings, programme meetings, discipline team 
meetings. 
Setting and meeting teaching goals within the institution’s 
appraisal system for teaching. 
Use of current research in courses. 
Generation of new research that is used in courses. 
Attendance at conferences and other hui where research is 
disseminated. 
Undertaking professional learning courses. 
Being observed by colleagues. 
Initiating student feedback processes (formal and informal). 

 

Professional relationships 
Establish and maintain 
professional relationships 
and behaviours focused on 
the learning and well-being 
of each learner. 

• Engage in reciprocal, collaborative, learning-focused 
relationships with 

- Learners, family and whanau 
- Teaching colleagues, support staff and other 

professionals 
- Agencies, groups and individuals in the community 

• Communicate effectively with others 
• Actively contribute, and work collegially, in the pursuit of 

improving my own and organizational practice, showing 
leadership, particularly in areas of responsibility 

Work in teams for teaching and professional supervision. 
Work as a liaison with schools or centres. 
Positive student evaluations. 
Evidence of connection with professional associations, 
agencies, community groups. 
Contributions to programme development and internal 
teaching and learning and education committees. 
Contributions to external accreditation and compliance 
activity. 
Providing feedback to students on assignment work. 
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Standard Elaboration of the standard How is this evidenced in a university ITE setting? Examples of evidence that may be utilised as part of the ongoing appraisal and development 
process at [institution name[] 

• Communicate clear and accurate assessment for learning and 
achievement information 

Using student management systems to communicate 
assessment information to students. 
Use of digital tools to communicate effectively. 

Learning-focused culture 
Develop a culture that is 
focused on learning, and is 
characterised by respect, 
inclusion, empathy, 
collaboration and safety. 
 

• Develop learning-focused relationships with learners, enabling 
them to be active participants in the process of learning, 
sharing ownership and responsibility for learning. 

• Foster trust, respect and cooperation with and among learners 
so that they experience an environment in which it is safe to 
take risks. 

• Demonstrate high expectations for the learning outcomes of all 
learners, including for those learners with disabilities or 
learning support needs. 

• Manage the learning setting to ensure access to learning for all 
and to maximise learners’ physical, social, cultural and 
emotional safety. 

• Create an environment where learners can be confident in 
their identities, languages, cultures and abilities. 

• Develop an environment where the diversity and uniqueness of 
all learners are accepted and valued. 

• Meet relevant regulatory, statutory and professional 
requirements. 

Access appropriate pastoral care 
- Kaiawhina 
- Disability 

Student Mentoring 
Gain ethical approvals as necessary and appropriate Model 
excellent teaching practice 
Direct students to appropriate student learning support 
Assist ākonga to explore values  
Use student feedback in planning through gathering: 

- Teaching evaluations 
- Course evaluations 
- Engagement with class reps 

Attendance at teaching focussed PLD courses within 
institution  
Seminar and conference presentations on student wellbeing, 
tertiary teaching. 
Research activity 
Professional development goals and peer review of teaching 
Engagement with teachers and initiatives in partnering 
institutions (schools / early childhood centres etc.) 

 
 

Design for learning 
Design learning based on 
curriculum and 
pedagogical knowledge, 
assessment information 
and an understanding of 
each learner’s strengths, 
interests, needs, identities, 
languages and cultures. 
 

• Select teaching approaches, resources, and learning and 
assessment activities based on a thorough knowledge of 
curriculum content, pedagogy, progressions in learning and the 
learners.   

• Gather, analyse and use appropriate assessment information, 
identifying progress and needs of learners to design clear next 
steps in learning and to identify additional supports or 
adaptations that may be required.   

• Design and plan culturally responsive, evidence-based 
approaches that reflect the local community and Te Tiriti o 
Waitangi partnership in New Zealand.   

• Harness the rich capital that learners bring by providing 
culturally responsive and engaging contexts for learners.   

• Design learning that is informed by national policies and 
priorities.  

Attendance at teaching focussed PLD courses within 
institution  
Diversity and inclusion themes incorporated in teaching and 
teaching materials 
Model inclusive practice 
Use of readings that promote/celebrate the multicultural 
context of Aotearoa New Zealand  
Sound course design and quality assurance  
Use te reo Māori contextually 
Explore cultural values and attitudes in teaching 
Provide individual student advice as needed 
Research / publications 
Access appropriate pastoral care 

- Kaiawhina 
- Disability 

Student Mentoring 
Use student feedback in planning through gathering: 

- Teaching evaluations (formative and summative) 
- Course evaluations 
- Engagement with class reps 

Offer Professional Development for others 
Engagement in Subject Associations 
Engagement in MOE initiatives  
Use of relevant curriculum documents, resources and 
education policy 

  



3 
 

Standard Elaboration of the standard How is this evidenced in a university ITE setting? Examples of evidence that may be utilised as part of the ongoing appraisal and development 
process at [institution name[] 

Teaching 
Teach and respond to 
learners in a 
knowledgeable and 
adaptive way to progress 
their learning at an 
appropriate depth and 
pace 

• Teach in ways that ensure all learners are making sufficient 
progress, and monitor the extent and pace of learning, focusing 
on equity and excellence for all.  

• Specifically support the educational aspirations for Māori 
learners, taking shared responsibility for these learners to 
achieve educational success as Māori.   

• Use an increasing repertoire of teaching strategies, 
approaches, learning activities, technologies and assessment 
for learning strategies and modify these in response to the 
needs of individuals and groups of learners.   

• Provide opportunities and support for learners to engage with, 
practise and apply learning to different contexts and make 
connections with prior learning.   

• Teach in ways that enable learners to learn from one another, 
to collaborate, to self-regulate and to develop agency over 
their learning.   

• Ensure learners receive ongoing feedback and assessment 
information and support them to use this information to guide 
further learning.   

 

Plan and develop courses or parts of courses with colleagues 
Teach in teams 
Co-teach/guest lecture 
Provide outlines that clearly articulate aims and connect 
teaching, assessment and learning. 
Demonstration of and incorporation of adult learning and 
teaching principles in teaching 
Promotion of specific field of knowledge/discipline 
Teaching evaluations indicate effective management of 
learning 
Technology enhanced teaching 
Teaching evaluations indicate student engagement  
Student voice/student representatives valued 
Group work balanced with individual tasks 
Provide guidelines for interaction 
Responsiveness to student feedback evident 
Available to students 
Supervision of students (practicum) 
Incorporate and draw on expertise of students 
Encourage confidence and excellence 
Develop critique skills in students 
Provide opportunities for critical and reflective thinking 

 

 
 
 
 
 
 
 
  


